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Abstract 
This study deals with the problem of self-evaluation seen from the perspective of shaping the self-evaluation skill to the 
students – future teachers. We have initiated an action – research, aiming to form the self-evaluation skill to the students – 
future teachers. The objectives of the research have pursued: to know the initial level of the sample students about their self-
evaluation ability; encouraging the building of the self-evaluation skill by using certain specific methods and instruments; 
exploiting the results of the research. The results proved the efficiency of the proposed actionable-methodological means. We 
consider that the objectives of the research have been touched. 
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1. Introduction 
The surveys of Ruffin [1], Campanale [2] and de Peretti [3] prove that the self-evaluation ability is a cross-
jurisdiction one, with important implications on the effectiveness of one’s work, regardless the place it happens: 
scholar, vocational or technical. Self-evaluation underlies personal progress because it creates opportunities to the 
person who is self-evaluating to self-regulate, to raise awareness to effective steps and to build and avoid the less 
successful ones, and to overcome any obstacles or difficulties. 
 We believe [4] that self-evaluation is a “self-deliberative process, based on self-analysis, self-esteem and by 
which a person performs a quantitative and qualitative measurement of its own success/failure, 
achievements/collapses" and the self-evaluation ability "combines both knowledge (of their success, 
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Knowledge of: the self-evaluative process, 
methods, techniques, instruments of self -
evaluation which can be exploited; etiology of 
one’s own difficulties and ways to overcome 
them, one’s own success, self-control and self-
regulation means and means of   exploiting  
metacognition. 
Abilities: to make accurate self-analysis, to 
identify positive aspects ("strengths") and 
negative aspects ("weaknesses ") of their own 
activities and opportunities to improve the latter, 
to  correlate the  results with the evaluation 
criteria formulated by the teacher; to properly 
exploit the metacognition, to aware their own 
Skills: to become aware and record their own 
progress related with some aims, with the group 
class, with previous personal results; to give fair 
values to their own values, to pertinently judge 
these results. 
Attitudes: towards the quality of their approach, 
towards its own successes, failures, towards the 
position inside the team, towards the feedback 
from colleagues. 
The self –evaluation ability 
achievements failure, their own results, options), skills, abilities, skills to appreciate the value of the results of 
their own work, attitude towards them and towards themselves in general" [4]. 
Building ability is actually a summation of knowledge, skills, abilities which are achieved by the learner and 
after a long and tortuous way [5]. Chiú [6] considered that, in fact, developing individual axis involves getting 
through some important steps: from know (as information) to know (as action), then to make and finally to be 
“expert". 
The complexity of the concept can also be drawn from the analysis of the elements of self-evaluation ability 
(see figure no. 1). 
 
 
 
 
 
 
 
 
 
 
 
 
 
Fig. 1. The components of self –evaluation ability [4] 
Within the process of developing the self-evaluation ability we cannot ignore the metacognitive skills, of building 
the self-image, of shaping a positive self-esteem, the so-called personal management. 
For students - future teachers, the self-evaluation ability is important for the implications it has on the evaluative 
one, with which it is closely interrelated. 
2. Research design 
2.1. Hypotheses and objectives 
In order to achieve the self-evaluation ability, we initiated a research - action, having as subjects students-
future teachers from several faculties of the University of Craiova (Faculty of Letters, Faculty of Economics and 
Business Administration, Faculty of Education). 
The research aimed at validating the following hypotheses: 
General hypothesis: The frequent use of certain methods, techniques and instruments of self-evaluation will 
accelerate the process of developing the self-evaluation ability of the students - future teachers.  
Specific hypotheses: 
a) Frequently putting the students in a position of analysing and appreciating themselves, this will determine the 
awareness of the criteria of evaluation and proper reference at them. 
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b) Stimulating the development of the metacognitive skills will lead to a better self-evaluation and self-regulation 
of the students - future teachers. 
The objectives pursued throughout the research were: 
• Knowing the initial level of the students’ self-evaluative ability 
• Encouraging the achievement of the self-evaluation ability by using specific methods, techniques and 
instruments 
• Exploiting the results of the research 
In full compliance with the hypotheses and objectives which have been established, we exploited several 
independent variables (methods, techniques, self-evaluation instruments, presentation of the evaluation criteria, 
usage of the methods and instruments of stimulating the metacognition), which are closely related to the 
dependent variables (namely, achieving the self-evaluation ability of the students - future teachers). 
The criteria pursued in order to validate the working hypotheses are presented in the table 1. 
Table 1. Criteria and indicators for validating the research hypotheses 
An example of a column heading 
Criterion 1. The correct exploitation of certain methods, techniques and instruments for self-evaluation 
Indicator 1.1. The achievement of certain self-analysis and self-checks as objective as possible 
Indicator 1.2. The  correct reference to the self-evaluation criteria 
Criterion 2. The usage of the metacognitive skills 
Indicator 2.1. Figuring out the successful issues, but also the failures 
Indicator 2.2. Identifying the possible obstacles and means to overcome them 
Indicator 2.3. Formulating personal reflections on one’s own work 
2.2. Research Methods 
The research was accomplished on a sample of 420 students-future teachers from the universities mentioned 
and it was based on the use of various research methods and instruments, given the size of the sample and 
complexity of the issues approached. We used the systematic observation (using as research instruments 
observation grids), the questionnaire, the psycho-pedagogical experiment, pedagogical tests of knowledge (self-
graded).  
Within the psycho-pedagogical experiment, we used the following methods of self-evaluation: the self-
correction or mutual correction, the controlled self-grading, the mutual grading, the objective inter-
assessment method. Taking into consideration that reference to the otherness (in this concrete case, the group - 
class) is essential for reaching the optimal degree of objectivity of the self-evaluations, some of the methods 
presented aim to also stimulate the inter-evaluation. We also do the same remark for the research instruments 
used: questionnaires, classification scales, self-evaluation grids, monitoring grids of the students’ progress, 
SWOT analyses and charts criteria. 
3. Results 
During the experiment, students from the experimental group were put in the position to self-evaluate various 
outcomes of their work. To better understand their own possibilities and to ensure a high degree of objectivity, 
we used the various situations. Thus, students self-evaluate their oral and written answers, but also practical 
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activities (lessons performed within the teaching practice). We used two types of self-evaluation described by 
Stan [7], depending on moment of its accomplishment, before or after solving the task: the predictive self-
evaluation and the performance self-evaluation. To highlight the difference between the grades given by the 
student himself/herself and the ones given by the teacher in the two different moments (before and after solving 
the task), we used the Z test (see table 2), applying this formula (see the formula no. 1): 
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Table 2. The comparative results recorded in pre-test and post-test 
  Predictive Predictive 
Control group Pre-test 3.64 3.72 
 
Post-test 3.73 3.65 
Experimental group Pre-test 4.21 4.32 
 
Post-test 0.57 0.64 
 
Note that the values of Z were calculated at a significance level of <0.01. 
On what it concerns the second criterion mentioned, the results of the students from the experimental group, in 
the post-test phase, after putting together the data from the questionnaires and the observation grids used are 
presented in the table 3. Note that we calculated the value of T as: 
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Table 3. The value of test T for the experimental group, in the post-test phase 
 Outlining successful vs. 
 unsuccessful aspects 
Identifying  
obstacles 
Formulating  
personal reflections 
T test 3,32 4,35 4,32 
P < 0,01 < 0,01 < 0,01 
4. Arguments 
Regarding the first criterion followed, there can be figured out that the difference between the average grades 
given by students and the grades given by the teacher was found to be statistically relevant for both groups (the 
experimental and the control one) in the pre-test phase, and for the control group also in the post-test phase. On 
the contrary, for the experimental group, the difference was statistically irrelevant in the post-test phase, which 
means that the grades given by the students are very close to those given by the teacher. We consider that the 
significant reduction of this difference achieved through formative activities involving students from the 
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experimental group. Instead, the control group, which did not perform such activities, kept the difference (as 
evidenced by the calculated value of Z) between the grades given by the two agents of education. 
 We also mention that we have not registered significant differences between the predictive and the 
performing evaluation, respectively self-evaluation. Students self-evaluate approximately the same, before 
solving the task (an oral or written response, a practical activity) and at its end. 
Regarding the second criterion which deals with the possibility of exploiting the metacognitive skills, which 
are absolutely necessary in achieving correct and objective self–evaluations, the results obtained by the students 
from the control group confirmed the relevance of the research hypotheses and the effectiveness of the formative 
intervention developed. Due to the usage of methods and instruments which determine the students to use self-
analysis and self-evaluation, to formulate personal reflections, they were able to improve their self-evaluative act. 
The abilities for critical analysis, critical, reflective and anticipative thinking, have evolved stimulated and trained 
by using certain instruments such as diaries, double entry diaries, SWOT analyses, grids for identifying errors or 
successful aspects, grids for monitoring progress on achieving self-evaluation.     
In obtaining positive results thanks to the formative intervention, an important role was played by the 
evaluative act whose essential attributes have been the transparency and objectivity. The permanent specification 
of the grading criteria, the argumentation of the given grade, with the clear, precise and objective explanation of 
the positive aspects, but also of the negative ones were important reference points for the students-future 
teachers. 
Conclusions 
The role of self-evaluation for students-future teachers can be summarized in two aspects: on the one hand, the 
need for constant self-regulation for the purpose of self-training, self-improvement, and on the other hand, the 
quality of the model that a teacher has in what it concerns the evaluative act. Knowing the grading criteria, 
relating properly to them, being able to easily and realistically identify one’s own successes or failures and 
anticipating potential obstacles are skills that should be present in the profile of the student-future teacher. We 
consider that the achievement of accurate and objective self-evaluation ability can be accomplished if favorable 
circumstances are created and specific instruments are exploited. Also, self-evaluation cannot ignore the self-
awareness and metacognition. All these can be the guarantee of the professional success of the future teachers. 
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